Mr. Christopher Landi

Secondary Band Emphasis

Central York High School

Unit Plan – Eternal Father, Strong to Save by Claude T. Smith

Long-term Objectives
1. SWBAT learn about the significance of the Navy Hymn (“Eternal Father Strong to Save”) and know its background.

2. SWBAT sing the Navy Hymn (chorale setting) in 4-part harmony (SATB) in the correct range, with accurate pitch and utilizing proper singing technique (posture, breathing, diction, etc.)

3. SWBAT experience and identify different forms (fugue, chorale, development sections) and have a basic understanding of the structure of the piece.

4. SWBAT experience and identify contrasting textures (monophony, homophony, polyphony).

5. SWBAT aurally recognize, respond, and be sensitive to the melody, countermelodies, and harmony. 

6. SWBAT perform rhythms accurately and in a steady tempo.

7. SWBAT perform and be fluent with a variety of articulations- slurs, staccato, marcato, etc.

8. SWBAT experience how phrasing can enhance the expression of a piece of music.

9. SWBAT perform dynamics at appropriate and relative levels as an individual, as a section, and as an ensemble- developing a sense of balance.

10. SWBAT perform the correct notes with a characteristic tone quality- developing a sense of blend.

Techniques Used
1. MODELING

a. modeling on snare drum (rhythm)

b. vocal modeling/modeling on piano (phrasing/dynamics/articulation)

c. positive/negative modeling

2. BREAKING DOWN INDIVIDUAL PARTS
a. slow tempo down to work on accuracy of pitches/articulation/entrances

b. had each section play their part in the fugue, one at a time, so the students could experience how a fugue is put together

3. ASKING STUDENTS OPEN- AND CLOSED-QUESTIONS/ASKING FOR THEIR INPUT IN THE MUSIC-MAKING

a. Examples

i. “There are a couple ways we could phrase this- let’s play it first this way…now play it this way… Which way is more natural to you? (Went with majority)

ii. “What is the texture in this section, Noah?”  

iii. “How does singing this chorale make you feel?” 

iv. “Someone in the trumpet section tell me what rehearsal letter does the fugue begin at?”

4. CREATING WARM-UPS BASED ON SHORT EXCERPTS FROM PIECE

a. Articulation

b. Phrasing

c. Rhythm

d. Mixed Meter

5. INCORPORATE LISTENING INTO REHEARSALS

a. Chorus singing hymn

b. Organ playing hymn

c. Military band playing hymn

d. Recording our performance and asking for feedback

Sample Lesson Plan(s):
Mr. Christopher Landi

Central York High School

Symphonic Band

Rehearsal #2

REPERTOIRE: Eternal Father Strong to Save (Claude T. Smith)

Focus Section: rehearsal G, H, I

Allotted Time: ~20 minutes

SET-UP:
1. Write fugue sheet on white board.

2. Pass out fugue sheet to each stand.

3. Write 7/8 concert Bb pattern on board.
OUTLINE:

1. Play G to J.



a.) Once you played the main motive, play 

2. Rehearse G.



softer.

3. Rehearse H.



b.) Hear each individual section and write in 

4. Play G and H.



part who’s playing where.

5. Rehearse I.



c.) Play concert Bb on whiteboard rhythm.





(keep steady eighth note pulse)

6. Play F to J.



 


Materials: 

-Fugue instructional handout


-whiteboard to draw 7/8 concept

Objective(s):

-SWBAT aurally identify the basic idea of the fugue form.

-SWBAT identify and listen for the instrument(s) having the melody or otherwise significant part.

-SWBAT accurately count and perform in and out of a 7/8 measure.

-SWBAT a large chunk of the piece of repertoire (most of the middle section).

Assessment:
-Students will play only the section in their part with the subject (they will hear this part being passed off to another section as a part of the fugue)

-Students will write into their parts when other instruments have the main motive.

-Students will play on a concert Bb straight eighth notes through this pattern which will be written up on the whiteboard:

Contingency Plan: 

-Review rehearsal C to G

NATIONAL STANDARDS UTILIZED:

         PA STANDARDS UTILIZED:
#2) Performing on instruments, alone and with others
9.1

#5) Reading and notating music.



9.1

#6) Listening to, analyzing, and describing music.
9.3,9.4

Procedure:
1. Play fugue section up to chorale.

2. Rehearse fugue section (G – woodwind fugue; H- brass fugue)

a. Have each woodwind consort play 4 measures. Have each brass consort play 2 measures.  WE NEED TO BE ABLE TO HEAR EACH OF THESE ENTRANCES.

b. Play G then H with instruments playing these entrances loud and then getting REALLY soft after each.  

c. Refer to handouts.  

d. Play section G and H.

3. Rehearse “smokescreen” section (I).

a. Everyone play the following rhythm on a concert Bb:

b. Stress even eighth notes throughout 7/8 bars.

4. Give context by playing section F up until J.  


Reflection:

This lesson went fairly well in terms of student achievement.  They were able to improve the rehearsed sections, particularly the balance within the fugue.  Next time I rehearse the 7/8 measures, I should include the measure that comes right before (in 4/4) to help solidify the pulse and the eighth note subdivision.  I also found that I talked a little too much in explaining the fugue.  I used a visual chart on the whiteboard to help explain better, but in reconsidering teaching that portion of the lesson, I need to be more efficient, specifically eliminating excess teacher talk.  Finally, I need to be more aware of allotted time.  I went about 13 minutes longer than planned, and will leave my watch on the stand so I can quickly glance down to see how I’m doing in terms of pacing.
Mr. Christopher Landi

Central York High School

Symphonic Band

March 31, 2010 

Repertoire: “Eternal Father, Strong to Save” by Claude T. Smith

Standards:

#2,5

PA – 9.1, 9.2

Objectives:

-SWBAT play with appropriate balance, articulation, phrasing, and dynamics.

Materials:

whiteboard

PROCEDURE:


I. Rehearsal I
1. Play from pick-ups to I through first phrase of singing. (Remind students to have their singing scores ready next to the band part).

2. bass clarinet/bari sax/baritone/tuba- entrance in 7/8 measure (pick-ups to 3 after I)

***draw the following articulation/phrasing model on board:

3. ONLY IF NEED- alto/tenor saxes entrance (pickups to I)



      - trombones entrance (pickups to 5 after I)

--timing issues ……….. have snare drum keep straight eighth notes

4. EVERYONE PICKUPS to 5 before J

--ww’s light and crescendo (let slur be climax of each crescendo)

--MORE HORNS

--start ritardando sooner (3 before J)

------------------------------------------------------------------------------------------------------------

II. Fugue (Rehearsal G/H)

1. Play through entire fugue.  Identify instruments that need some work.

2. GOAL ( balance : MAKE SURE EACH SUBJECT (ENTRANCE) IS HEARD

3. RHYTHM (quarter note triplets) be on the look out

Goals for next time: 

-opening

-singing chorale

Contingency Plan:
III. Ending fanfare (Rehearsal L)

-rhythmic accuracy; tonguing

-Subdivision/counting

5/4 measure--- practice

Assessment: 
Teacher will listen to students’ performance.


Reflection: This rehearsal was a very musical rehearsal!  I kept the pace moving, eliminating downtime, and was very energetic and enthusiastic.  The students responded very well.  I need to get my eyes OUT OF THE SCORE and make more eye contact! I know the score, but I think I need to get used to making longer periods of eye contact with the students.  I also appeared a little nervous/rushed at the beginning of the lesson, but I need to be able to now slow down a bit and still focus on being clear and articulate when I speak.  I didn’t say as many connectors as I normally do! 
Mr. Christopher Landi

Central York High School

Symphonic Band

FULL REHEARSAL – APRIL 28, 2010

Repertoire:

1. Irish Tune from County Derry by Percy Grainger

2. Eternal Father, Strong to Save by Claude T. Smith

3. First Suite in Eb by Gustav Holst

4. Canzona by Peter Mennin

National Standards: 

2 (Performing on instruments)

5 (Reading music)

6 (Listening, analyzing, and describing music)

9 (Understanding music in relation to history and culture)

PA State Standards

9.1, 9.2, 9.3, 9.4

Objectives

-SWBAT play larger sections of music and very small chunks of music (whole pieces vs. measure-by-measure)
-SWBAT play with accurate articulations 

-SWBAT be sensitive to and respond to conductor gesture

-SWBAT listen to a performance and analyze form and percussion instrumentation

-SWBAT play within the ensemble sound—with appropriate balance and steady tempo.

Materials: 

listening handout

Foundations of Superior Performance book

whiteboard
Procedure: 

I. WARM-UP (8-10 minutes)------------------------------------------------------------------------

1. Concert F Major scale (conductor cues each note).

2. pg. 13 in FOUNDATIONS book – Scale Pattern 2 – get faster each time

a. Articulation pattern 1

b. Articulation pattern 4

c. Articulation pattern 7

3. pg. 33 in FOUNDATIONS book – Bach 95 Chorale

II. GRAINGER ------------------------------------------------------------------------------------------

1. Go over where, when, and how of suspended cymbal roll (MEASURE 56) – “you can’t miss this!” notes … play in context (tutti m. 49)

2. m. 58 – “best line ever” – GENIUS (1/3 clarinets … alto sax… 3rd cornet… horns… baritone)

3. Remember – save everything  got until m. 58…. M. 26 is the next highest peak

4
Play through Grainger.

a. What do we know this melody as? “Danny Boy”
III. C.T. Smith -----------------------------------------------------------------------------------------

A Fugue – 2 part of chunking (articulation)

1. Review the first two measures 


a) woodwinds all at once


b) brass all at once

2. Woodwinds – chunk next three measures

3. Brass- chunk 5 bars in groups of 2 then 3

B Rehearsal E – everyone

** isolate woodwind runs if necessary
IV. HOLST ---------------------------------------------------------------------------------------------

1. Both Grainger and Holst are British composers.  What is Richard Wagner’s nationality?

2. Military band refers to the combination of woodwind, brass, and percussion instruments as opposed to brass bands of Britain- consisting of all brass instruments.

(in this sense, NOT the Navy Band or Army Band, etc.)

3. Listen to the first 2 movements of the First Suite. 

a. Play recording of theme (Chaconne)

b. Sing theme (Chaconne)

c. Have tubas/baritones sightread theme  (Chaconne)

d. Since percussion is a big part of this definition of “military band”…

4. Play 3rd movement – March.

-hit some of the blue card spots.

V. MENNIN ---------------------------------------------------------------------------------------------

A. Play rehearsal C to F
QUESTION: How would you describe this piece?



--complex, dense texture 

Driving/aggressive/intense/relentless





ISSUES TO LISTEN FOR: balance of melody/accompaniment

       Playing in time as an ensemble

B. Rehearsal C

-What theme is this?

-NEED TO HEAR: clarinets and alto/tenor saxes – aggressive, precise, crisp

-FELT NOT HEARD: bass cl/bari sax/tuba ( propeller to our motor boat

C. Rehearsal D/E
-NEED TO HEAR: flutes/oboes/1st clar/tenor sax/ I cornet/baritone

4 after D -( FRENCH HORNS/III Cornet

IF TIME 

Rehearsal O to the end
-LOW BRASS STAYING IN TIME WITH ENSEMBLE

-TRUMPET/CORNET INTERUPPTIONS 

CLOSING ACTIVITY – PLAY from M to the end

Assessment: 

-Students will isolate individual measures (and slow down the tempo) to perform accurate articulation

-Students will watch conductor during warm-up and the rest of rehearsal (director will make lots of eye contact!!)

-Students will fill out the listening handout based on discussion/listening of Holst mvts. ½

-Students will listen to ensemble around them (not just their individual parts) for balance and blend

Contingency Plan:

-Canzona – beginning

REFLECTION ON PLAN ESPECIALLY REGARDING ETERNAL FATHER STRONG TO SAVE

Having the full 80 minute rehearsal really allowed me to experience the benefits of careful planning.  I was able to pace effectively to get done what I wanted to accomplish, and I was not fazed at having the entire rehearsal.  Also, the students were very well behaved and focused for me (part of that was because I planned for transitions/downtime and had the handout for focus).

In planning for final rehearsals on my piece, I noted that there is only one rough section still- the fugue.  Since I will still be here for a few more weeks, I decided to break it down as far as I could to try and finalize and refine the details- articulation, etc.  Today being the second day of that goal, I have seen progress.  I have been using time more effectively by having multiple parts play at the same time because the articulations are the same (a perfect 5th off).  Today I “dug in” so to speak with trying to help parts in rehearsal, but after spending some time, I determined that more time would be needed by the students outside of rehearsal, and made the necessary comment.  
REFLECTION UPON MY UNIT PLAN

Eternal Father, Strong to Save
By Claude T. Smith


This was the first time in all of my experience with music instruction of conducting, planning for, and rehearsing a piece for a 3-month period of time.  I have learned a lot about how to pace rehearsals both from a long-term and a short-term perspective.  I discovered that although you can study the score from the first note to the last note a million times before coming to rehearsal, you will still have more to discover and more to interpret and more to reconsider—which makes what I am doing so exciting!  Although I must admit that at this point, I am ready to rehearse some other repertoire, it has been a learning process for me—both as a conductor/musician and as a person (i.e. developing patience and creativity!)

I developed an easy way of communicating with the students what our goals are (putting up on the board the day’s schedule and goals as well as what we will work on next time).  I also found that by using “rehearsal grading charts” (a template used by my middle school co-op) to grade the progress of each section from rehearsal to rehearsal, I was able to easily remember what we should work on next. 


Throughout my unit plan, I found that many things worked, while other things did not.  I kept note of the things that worked, and for the things that did not, how I would adapt next time I rehearse that particular spot.  This included trying to talk and explain things rather than having the students experience it (ex. Fugue—I had them try and play their parts in a way that they could experience a fugue…they were confused and I resorted to talking.)  Breaking measures down as small as possible to focus on the correct articulations was very effective in making progress in that section.


This was also my first experience dealing with taking a piece from a Macro level to a micro level (all the details) back out to the Macro level—the big picture.  At times, I struggled with when to go micro and when to go back Macro- but in the end, it worked!  Thinking of an hour glass—starting general, getting specific, then back to the overall size—was a helpful analogy.


At the end of the day, I feel confident in my experience with this plan, and that I can take everything I learned working on this piece and apply to future pieces of repertoire—regardless of whether it is in band, orchestra, or choir.
